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About us 

APACS NSW is an Australian professional 

association solely for school counsellors, 

psychologists and guidance officers working 

in educational settings. 

APACS NSW provides opportunities for  

professional support and advocacy, 

networking, professional development and 

resource sharing. 

Membership with APACS offers a unique 

opportunity to promote change in your 

profession. 

 

APACS NSW also… 

 offers a Code of Ethics; 

 delivers mental health and wellbeing 

resources, programs and research; 

 is affiliated with the national association, 
and has a representative on the national 

executive committee; and 

 is affiliated with the International School 
Psychology Association (ISPA) and the 

Canadian Counselling Association. 

 

Who can join? 

Membership is open to individuals… 

 with teacher training; 

 with a major in psychology; 

 providing, or who have provided, 

supervised guidance services to school 

communities; and 

 working in government, non-government 

and independent education sectors. 

For more information visit 

www.apacsnsw.org.au 

or contact the APACS NSW Membership 

Secretary, Brian Bazzo at 
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Dear APACS NSW members, 

A very warm welcome to the 

2016 edition of the APACS 

NSW Annua l  —  our 

organisation’s signature 

news publication. 

This year has been one of 

excitement and challenges 

for APACS NSW, and for the 

newsletter editors it has 

been no exception. This year 

has seen APACS NSW publish 

a fantastic range of engaging 

and relevant content. 

This year more than any, 

however, has been plagued 

by the challenge of sourcing 

contributions and publishable 

content. We, as the 

newsletter editors, rely 

Please note that the views expressed in 

articles are those of the individual con-

tributors and do not necessarily reflect 

the views of APACS NSW 

heavily on the diligence and 

generosity of other APACS 

NSW committee members in 

producing and sourcing 

quality content for our 

newsletters. While we have 

an extremely dedicated and 

hard working committee, 

every member is a volunteer 

and it is often hard for them 

to devote the time to 

sourcing and submitting 

articles on a regular basis. 

This year has proven 

particularly challenging for 

the committee, hence the 

reason why you will find this 

edition of the Annual arriving 

later than usual. 

Despite these challenges, we 

have an extremely dedicated 

and supportive committee 

behind us which has made all 

the difference. We would like 

to take this opportunity to 

acknowledge and thank the 

tireless efforts of each and 

every committee member 

who has contributed to or 

otherwise supported the 

newsletter this year. In 

particular our Chairperson, 

M eagan  Cooke ,  and 

Secretary, Rob Spence, have 

never ceased to go above 

and beyond to support us in 

our roles and ensure the 

continuity of APACS NSW’s 

news publications. 

Finally and most importantly, 

we would like to thank you, 

our members and readers, 

for your continued support of 

our organisat ion and 

newsletters. 

We hope you will enjoy 

reading this Annual edition, 

including the 2015-2016 

Committee Office Bearer’s 

reports presented at our 

AGM in September 2016, and 

a range of special interest 

articles provided by our 

d e d i c a t e d  G e n e r a l 

Committee Members. 

As always, we value your 

feedback tremendously and 

welcome your thoughts and 

comments at: 

editors.apacs.nsw@ 

gmail.com. 

Emma Sue San and 

Andrew Stephens 

Newsletter Co-Editors 

Emma Sue San 

Andrew Stephens 

Proofreading and copyediting kindly 

provided by Judith Stephens 

From the Editors... 

Cover art  entitled ‘Presence’ kindly provided by Peta Marceau 
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From the Chairperson... 

The year in review 

I am writing this report at 

the beginning of my final 

term as the Chairperson of 

APACS NSW. I am very 

excited about the direction of 

the 2016-2017 APACS NSW 

committee and believe this 

will be a very eventful and 

rewarding year. 

In accordance with our 2016-

2017 strategic plan, we have 

been pursuing our three 

pillars: lead, develop and 

support. 

Lead 

This year, we have continued 

to create and take advantage 

o f  oppo r tun i t i e s  f o r 

leadership and advocacy for 

the profession. For example, 

we presented a submission 

to the NSW Parliamentary 

Inquiry into the Sexualisation 

of Children and Young People 

which was subsequently 

referenced in news coverage 

of  the inquiry .  Our 

submission highl ighted 

member concerns regarding 

the content children and 

young people are exposed to 

through social media and 

marketing. We also noted 

the particular challenges 

facing young people and 

parents in navigating around 

social media; it is an 

important means of social 

connection and belonging but 

has inherent dangers. Our 

submission and the inquiry 

report can be viewed at 

www.parliament.nsw.gov.au. 

As Chairperson of APACS 

NSW, I was invited to 

participate in the Stakeholder 

Advisory Group for the new 

School Counsellor Allocation 

M o d e l  w i t h i n  N S W 

Department of Education 

(DoE) schools. As a member 

of this advisory group, I was 

able  to communicate 

member responses to the 

S u p p o r t e d  S t u d e n t s , 

S u c c e s s f u l  S t u d e n t s 

initiative. I also strongly 

a d v o c a t e d  f o r  t h e 

maintenance of school 

counsellor to student ratios, 

particularly in large high 

schools. 

W e  h a v e  w o r k e d 

collaboratively with related 

professional associations and 

mental health services. For 

example, Andrew Stephens, 

our Newsletter Co-Editor, has 

worked with Dr Phillip Tam 

from the Network for 

Internet Investigation and 

Research Australia (NIIRA) to 

develop a resource to assist 

s c h o o l  c o u n s e l l o r s /

psychologists working with 

students presenting with 

‘ p rob lemat ic  in te rnet/

technology use.’ APACS NSW 

has also endorsed a series of 

o n l i n e  p r o f e s s i o n a l 

deve lopment  modu les 

o f f e r e d  b y  t h e 

N e u r o p s y c h o t h e r a p y 

Institute. These modules can 

Meagan Cooke 

Fundamental to all 

our activities as an 

association is our 

goal to support 

members in their 

personal and 

professional 

growth 

https://static.pexels.com/photos/7096/people-woman-coffee-meeting.jpg
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connections with the ACT and 

providing opportunities for 

networking and collegial 

support among ACT and NSW 

counsellors/psychologists 

working in schools. 

I would like to congratulate 

our Newsletter Co-Editors, 

Andrew and Emma, on this 

edition of the APACS NSW 

Annual. They have worked 

consistently throughout the 

year to provide the 

membership with high 

quality, re levant and 

interesting publications. 

Meagan Cooke 

Chairperson 

 

*The NSW Committee values 

your feedback to inform our 

planning. Please provide 

feedback at any time via our 

website www.apacsnsw.org.au 

or email apacs.nsw@gmail.com. 

From the Chairperson... 

be accessed through our 

website: 

www.apacsnsw.org.au/

neuropsychotherapy-institute 

Develop 

In what remains a central 

role of the association, we 

have continued to support 

members with a range of 

professional development 

opportunit ies. In our 

sustained commitment to 

delivering high quality 

professional development to 

rural and remote members, 

we held a face-to-face 

workshop in Dubbo this year. 

The workshop trained school 

counsellors/psychologists in 

the implementation of the 

Get Lost Mr Scary program, 

which supports children with 

anxiety. It was well received 

and has provided a great 

foundation for future rural 

events. Our new Professional 

Development Coordinator, 

Katrina English, is currently 

planning the professional 

development calendar for 

2017, and with a renewed 

focus on online learning we 

hope to provide relevant and 

easily accessible professional 

development opportunities. 

Support 

Fundamental to all our 

activities as an association is 

our goal to support members 

in their personal and 

professional growth. For 

example, our interest groups 

continue to operate and we 

have unprecedented interest 

in membership of our 

Provisional Psychologists 

Interest Group. Similarly, the 

achievements, expertise and 

contributions of members 

continue to be recognised 

through our quarterly 

eNewsletters and the APACS 

NSW Annual. 

In a new focus, we have 

been working closely with 

the APACS national executive 

committee to see how we, as 

a national association, can 

provide more effective 

support for our members. 

Under the leadership of the 

APACS National President, I 

participated in a working 

party to review the APACS 

constitution. I am excited by 

our  d i s cus s ions  and 

outcomes and I hope that 

t h e  APA CS  n a t i o na l 

committee will support the 

recommendations from this 

working party. In NSW, we 

are already taking a more 

national perspective by 

working closely with our 

colleagues in the ACT. 

Kathryn Ferguson has re-

joined the NSW committee 

as our ACT Liaison Member 

and is working to rejuvenate 

APACS ACT. We look forward 

to re-establishing close 

https://static.pexels.com/photos/7374/startup-photos.jpg
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From the Secretary... 

It has been a pleasure being 

Secretary for APACS NSW 

and working closely with 

Meagan as chairperson. I 

have mixed feelings with 

Meagan standing down as 

Chairperson as she has taken 

on a huge workload to 

enhance the operations of 

our Chapter. She has 

contributed to the Committee 

Manual, the website and the 

na t i o n a l  r e s t r u c t u r e . 

Meagan’s strengths will not 

be far away as she will 

continue as a General 

Committee member. I know 

Meagan will be a great 

support to our next 

Chairperson and I look 

forward to continuing to work 

with her on the committee. 

The apacs.nsw@gmail.com 

address has received endless 

enquiries in relation to 

membership renewals. There 

have been many people who 

have been unable to 

complete new memberships 

because they have not had 

all the details to hand, and 

have subsequently become 

locked out the next time they 

have attempted to join. 

Another common enquiry has 

been people unable to renew 

their memberships. All 

PayPal payments come 

through the account and are 

passed on to the Treasurer 

and Membership Secretary if 

it is a membership payment. 

Well done Ron Balderston 

( G e n e r a l  C o m m i t t e e 

Member, Western NSW) and 

Mimi Kan (outgoing 

Professional Development 

Coordinator) for your 

organisation of the Get Lost 

Mr Scary workshops in 

Dubbo and Lidcombe. In 

2017 I would like to see the 

committee better support 

professional development for 

its members. When we hold 

professional development 

events in Sydney, a very 

small proportion of our 

membership attend — 

usually 10%. Apart from the 

difficulties facing rural 

members wishing to attend, 

it is not uncommon for local 

members to face challenges 

with transport. We need to 

be smarter in the way we 

p r o v i d e  p r o f e s s i o n a l 

development. 

Congratulations to all 

committee members for your 

contributions while being 

very busy with your core 

business. I look forward to 

working with the new 

committee. 

Rob Spence 

Secretary 

Rob Spence 
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From the Treasurer... 

t r e a su r e r ,  E l i z abe t h 

Crossman. 

Prior to standing down from 

her post, Mary has prepared 

a detailed report on APACS 

NSW’s financial transactions 

for the period 1 July 2015 to 

30 June 2016. This report is 

published on pages 36 and 

37 of this Annual. 

We thank Mary for her 

service to APACS NSW and 

wish her the very best for 

her future endeavours. 

At the same time, we 

welcome incoming treasurer 

Elizabeth Crossman — it’s 

great to have her on the 

team and we look forward to 

working with her. 

We also extend our thanks to 

h o n o r a r y  r e v i e w i n g 

Our outgoing treasurer, 

Mary Lee, has worked 

extremely hard this year to 

ensure our association’s 

accounts are up to date and 

to facilitate an efficient 

handover with incoming 

accountant,  Jonathan 

Tyler, for his continued 

support of our association. 

We have included Jonathan’s 

report below, for your 

review. 

APACS NSW Committee 

Honorary Reviewing Accountant’s Report 

 

I have reviewed the financial statements of the Australian Psychologists and Counsellors in 

Schools Limited, NSW Chapter, a sample of bank statements, invoices, receipts and other 

records for the period July 1, 2015 to June 30, 2016. 

Nothing has come to my attention that would indicate the financial are not a true and fair view 

of the financial performance and performance of APACS NSW Limited. 

Jonathan Tyler 

Chartered Accountant 

September 1, 2016 

Mary Lee Elizabeth Crossman 
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From the Membership Secretary... 

This year there have been 

some ongoing problems with 

the operation of the website 

wh i c h  have  c r e a t e d 

difficulties for members and 

the committee. The good 

news is that with the 

t r emendous  he l p  o f 

Chairperson, Meagan Cooke, 

most of the website 

problems have been sorted 

out. 

One major problem for 

members was that renewal 

notices were not being sent 

out in an appropriate 

manner, resulting in only a 

sma l l  pe rcen tage  o f 

members being able to 

renew. This was frustrating 

to members and the 

committee. Once this was 

sorted out and renewal 

notices were emailed out, 

renewal rates rose rapidly. 

Some members were still 

having difficulty accessing 

the website and renewing 

online and needed to ask for 

assistance. These requests 

for assistance helped us 

identify problems with the 

website and enabled us to 

find solutions. Generally, the 

website is now functioning 

smoothly in terms of 

membership applications, 

Brian Bazzo 

renewals and updating 

member details. 

Our total membership 

currently sits at 255. During 

the year, we have approved 

30 new members. This has 

been pleasing to see, 

Membership Type Number 

Ordinary 207 

Associate 18 

Honorary 2 

Life 6 

Emeritus 5 

Provisional 17 

Table 1: Membership breakdown 

Our total 

membership 

currently sits at 

255. During the 

year, we have 

approved 30 new 

members. 
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From the Membership Secretary... 

especially as a significant 

number are from the 

independent, catholic and 

other Christian school 

sectors. There has also been 

an increased interest from 

students enrolled in school 

counselling courses. 

The breakdown of current 

membership is shown in 

Table 1. 

An important concern is the 

number of members who 

have not renewed. In some 

cases this has been because 

of the difficulties in renewing 

membership through the 

website and the large 

number of school counsellors 

who are retiring. An exit 

survey will be forwarded to 

all non-renewing members to 

better understand their 

reasons for leaving APACS 

NSW and help us improve 

our service to members. 

The  na t i ona l  APACS 

committee is reviewing the 

constitution and as part of 

this process they are also 

reviewing the sections of the 

constitution relating to 

membership. APACS NSW 

has considered and drafted a 

submission on membership 

for the national committee. 

Brian Bazzo 

Membership Secretary 
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From the National Representative... 

Welcome to Summer! 
The National Executive 

committee have had a big 

year working on updating our 

governance structures, 

practices and processes. This 

has been a huge job and 

much bigger than we 

anticipated at the beginning 

of the process. APACS 

employed the services of 

Associations Forum to review 

our previous Articles of 

Association which date back 

to the 1990s.  They 

recommended a number of 

changes which we are in the 

process of adopting. 

We have also taken a huge 

leap and employed a 

consultant who is proving to 

be worth her weight in gold 

in her knowledge of 

association governance. As a 

CEO of a number of 

associations, Annie has been 

able to guide our rewriting of 

the constitution. We are very 

close to completion and will, 

in the coming months, send 

a copy of the new 

constitution to all members 

for ratification. 

Unfortunately, due to the 

complexity of updating the 

constitution and the level of 

d i s c u s s i o n  t h i s  h a s 

necessitated at our monthly 

teleconferences, we have 

had little time to focus on 

other aspects of the  

strategic plan developed in 

2015. Once our constitution 

has been passed we will be 

redirecting our efforts to 

prov id ing profess iona l 

development opportunities at 

a national level and looking 

at ways of growing the 

membership. 

National Conference 
The 2017 APACS National 

Conference will be held in 

Melbourne from 4th to 6th 

October. The conference will 

be hosted by the Victorian 

branch and planning is 

underway for a fabulous 

event. It will be held during 

the October school holidays 

which is a great opportunity 

to grab a few colleagues, 

organise a trip to Melbourne 

and perhaps add a few days 

for shopping, eating, touring 

and recharging. Please refer 

to the conference flyer at the 

end of this Annual. 

Melissa Jovanovic 

National Representative 

Melissa Jovanovic 

https://static.pexels.com/photos/108038/pexels-photo-108038.jpeg
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From the Independent Schools 

Representative... 

My second year as the 

i n d e p e n d e n t  s c h o o l s 

representative on the APACS 

NSW committee, I feel, has 

been productive and one 

characterised by attempts to 

enhance the presence and 

awareness of APACS in non-

government schools. Unlike 

school counsellors working in 

the NSW Department of 

Education, many counsellors 

and psychologists appointed 

to independent schools work 

in isolation. The collegiality 

and camaraderie that APACS 

membership can offer these 

counsellors and psychologists 

is invaluable. 

Many of the psychologists 

a n d  c o u n s e l l o r s  i n 

independent schools do not 

have a teaching background. 

The recent introduction of 

the ‘school psychologist’ 

position in DoE schools, 

therefore, is being observed 

with keen interest. The 

c o m m u n i c a t i o n  a n d 

professional development 

that APACS NSW offers is 

becoming increas ing ly 

relevant to counsellors and 

psychologists outside the 

DoE. 

I look forward to continuing 

to be part of the great team 

that is the APACS NSW 

committee over the next 

year, and to supporting and 

promoting the needs of 

school counsellors and 

psychologists in all sectors. 

Campbell Jensen-Robilliard 

Independent Schools 

Representative 

Campbell Jensen-Robilliard 
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From the Professional Development 

Coordinator... 

What a year it has been for 

APACS NSW! We farewelled 

our wonderful Professional 

Development Coordinator, 

Sarah Dominguez, in early 

2016 as she embarked on 

her journey to study Clinical 

Psychology in Western 

Australia. We thank her for 

all the hard work she has put 

into the role and wish her all 

the best in her future 

endeavours. 

The APACS professional 

development events would 

not have been possible were 

it not for the support of the 

professional development 

s u b c o m m i t t e e  t e a m 

m e m b e r s :  C a m p b e l l 

Jensen-Robilliard and 

Kathryn Phippen, our rural 

PD support Ron Balderston, 

executive members Meagan 

Cooke, Rob Spence and 

Mary Lee, and other 

committee members. A BIG 

thank you for all your input 

and guidance throughout the 

year. 

We have been treated to 

some amazing speakers and 

workshops in the past year. 

In Term 4 last year, we were 

fortunate enough to have 

had Dr Angela Dixon, Senior 

Clinical Psychologist/Co-

Deputy Head of Department, 

Psychological Medicine at 

Westmead Hospital, present 

a webinar on ProACTive – a 

program for children and 

adolescents with anxiety 

based on Acceptance and 

Commitment Therapy. Sixty-

two participants registered 

for the event and we 

received some excellent 

feedback. Although a small 

number of participants 

expe r ienced  techn ica l 

difficulties and were unable 

to view the presentation live, 

most were able to participate 

and the feedback received 

was mostly positive. Most 

participants rated the 

content of the presentation 

and the quality of delivery as 

‘Good’ to ‘Excellent’ (4 to 5 

out of a maximum 5). 

Participants who were unable 

to view the presentation live 

we re  s en t  t h e  f u l l 

presentation and slides after 

the event. We felt the 

webinar was a successful 

attempt and we hope to 

organise more webinars as a 

convenient alternative to live 

Mimi Kan 

Participants at the Get Lost Mr Scary training 
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From the Professional Development 

Coordinator... 

events – particularly for our 

members in rural and remote 

areas. 

To better serve our members 

i n  b o t h  r u r a l  a n d 

metropolitan areas, we 

organised the Get Lost Mr 

Scary training workshop 

presented by authors Carol 

MacGregor and Kerry Herger 

in the metropolitan suburb of 

Lidcombe and the western 

NSW centre of Dubbo this 

year. The number of 

participants was encouraging 

– we had a full house at the 

Lidcombe workshop and a 

decent-sized group in Dubbo. 

The feedback from the 

participants was positive. 

Most participants ‘strongly 

agreed’ that the workshop 

content was of high quality 

and most thought the 

presenters were ‘excellent’. 

Most commented that the 

workshops were engaging 

and practical, and that the 

program meets a need to 

provide intervention to 

younger students with 

anxiety issues. 

At our AGM, Dr Tanveer 

Ahmed gave a presentation 

on self-harm in school-aged 

children and what to do 

about it. He gave an 

overview of the challenges of 

adolescent mental health, 

how they do not often fit into 

traditional categories of 

d i a g n o s i s ,  a n d  t h e 

over lapping f ie lds  of 

personality, self-harm and 

other mental health issues. 

He also shared some insights 

about how these issues can 

be managed in a school 

setting. This presentation 

was free for APACS 

members. 

APACS NSW has endorsed a 

series of online learning 

modules as part of our 

commitment to providing 

high quality, relevant 

professional development to 

members. This year we have 

endorsed four courses from 

the Neuropsychotherapy 

Institute, including The 

Principles of Neuroscience 

Part 1 and 2, and Treating 

S o c i a l  A n x i e t y  a n d 

G e n e r a l i s e d  A n x i e t y 

Disorder. We strongly 

encourage our members to 

log into their membership 

accounts and check out the 

modules. 

On October 13, school 

counsellor and psychologist, 

Jocelyn Brewer, presented 

her latest seminar on how to 

prevent and treat digital 

disorders. She explored 

contemporary issues around 

the impact of technology use 

and practical ideas and 

resources to promote ‘Digital 

Nutrition’, including how to 

evaluate and appraise ‘health 

apps’. 

We would like to thank all 

the APACS NSW members 

who have supported our 

professional development 

program. I have truly 

enjoyed working in the PD 

team for the past year. I am 

confident that the next 

committee will continue to 

provide relevant, quality 

professional education to all 

our members, including 

those in rural and remote 

areas. 

Mimi Kan 

Outgoing Professional 

Development Coordinator 

Plenty of hands-on activities at the Get 

Lost Mr Scary training 
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From the Student Representative... 

Given the recent changes to 

the school counselling 

service in NSW this year, 

with the creation of 230 new 

school counselling positions 

by the NSW government, 

many are looking forward to 

the arrival of the latest crop 

of school counsell ing 

graduates who will help fill 

vacancies. Fortunately, the 

school counsellors in training 

(or SCITs, as they are 

commonly known) are very 

much looking forward to 

getting out into the field and 

star t ing the i r  schoo l 

counselling careers. At the 

time of writing, the second 

year school counselling 

Masters students from the 

University of Sydney are 

completing their final school 

counselling and teaching 

practicums and by the time 

you read this article they will 

have been working in schools 

since the beginning of Term 

4, 2016. 

The main work of the School 

Counsellor in Training 

Student Representative this 

year has been to voice the 

c o n c e r n s  o f  s c h o o l 

counselling students and to 

foster these students’ 

interest and participation in 

APACS NSW. This aim was 

primarily achieved by 

organising a Q&A meeting 

run by the APACS committee 

for the second year school 

counselling Masters students 

at the University of Sydney. 

This Q&A meeting was held 

on March 14 at the 

University of Sydney and a 

total of seven APACS NSW 

c o m m i t t e e  m e m b e r s 

attended, including Rob 

Spence, Brian Bazzo, Melissa 

Jovanovic, Andrew Stephens, 

Emma Sue San, Campbell 

Jensen-Robilliard and the 

Student Representative, 

Laura Hayman. There were 

approximately 15 second 

year school counselling 

students from the University 

of Sydney at the meeting 

and their feedback was very 

positive. 

Some of the aims of the Q&A 

meeting were to explain the 

various services that APACS 

can provide to school 

counsellors in training and to 

foster networking and 

mentoring opportunities 

between the experienced 

school counsellors from the 

APACS committee and the 

SCITs. Another aim was to 

provide the students with an 

oppo r tun i t y  t o  s eek 

information about the 

various aspects of a school 

counsellor’s role from 

experienced practitioners 

currently working in the field, 

in order to better prepare 

them for their future careers 

in schools. The main issue of 

concern that the students 

raised during the meeting 

related to the intricacies of 

the psychology registration 

process, including the 

expected time-frame for 

completing registration and 

whether it would be possible 

to seek external supervision. 

The students were also eager 

to query the APACS 

committee about the various 

locations that they, as early 

career school counsellors, 

would likely be placed in 

during their first few years in 

the field. Finally, the SCITs 

asked the experienced 

APACS committee members 

if they had any general tips 

or advice for soon-to-be 

school counselling graduates. 

The APACS committee 

members were quick to allay 

all of the students concerns, 

Laura Hayman 
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and confirm the old school 

counsellor adage: ‘If in 

doubt, call your Senior 

Psychologist!’ 

Overall, being the School 

Counsellor in Training 

Student Representative this 

year has been a rewarding 

and valuable learning 

experience. I have had the 

opportunity to meet with 

many experienced school 

counsellors and I have been 

inspired by their passion for 

their work in schools and for 

APACS NSW. I have also 

learnt about the various 

services that APACS NSW 

offers to all of its members, 

including opportunities for 

professional development 

and access to current 

research relevant to school 

counsellors through the 

Australian Psychologists and 

Counsellors in Schools 

Journal. I would like to thank 

the APACS committee 

members for this learning 

experience and I look 

forward to working with you 

all in the future. 

Laura Hayman 

Outgoing Student Representative 

From the Student Representative... 

Membership benefits 

The Journal of Psychologists and Counsellors in Schools 

The Journal of Psychologists and Counsellors in Schools is a well-respected journal published bi

-annually. It presents articles of relevance to all areas of school counselling, including 

theoretical, practical, professional and training issues. 

APACS NSW Annual 

The APACS NSW Annual, published annually, covers professional areas of interest and 

relevance. The newsletter reports on school counsellor initiatives, fosters new ideas, provides 

comment on current issues, reviews resources and encourages professional networking. It 

provides members with the opportunity to share knowledge, experience and professional 

learning through contributions. 

Professional Development Events 

APACS NSW provides regular professional development workshops and lectures throughout the 

year. These events focus on practical aspects of work with young people in education settings. 

These events can be attended live or accessed through regional broadcasts. 

Online Resources 

The APACS NSW website www.apacsnsw.org.au, provides a collection of programs, resources, 

research and case studies relevant to working with children and young people in school 

settings. Current focus areas include student engagement, effective school case management, 

early identification, online counselling and student-staff connection. 
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From the Tertiary Representative... 

There are currently two 

school counsellor training 

programs in NSW: The 

University of Sydney Masters 

in Teaching (MTeach) 

(School Counselling/School 

Psychology) program for 

psychology Honours or 

equivalent graduates, and 

the NSW DoE’s program 

based at Wol longong 

Un ive rs i t y ,  wh i ch  i s 

predominantly for retraining 

teachers who have a (three 

year) psychology major. The 

former double degree at 

Sydney was phased out from 

2011 and the MTeach 

( S ch oo l  C o u n se l l i n g ) 

program is now the only 

entry route. Pre-requisites 

for entry to the MTeach 

(School Counselling) at The 

University of Sydney are: 

 a completed fourth year 

of tertiary studies in 

psychology that has 

met the standards 

r e q u i r e d  o f  t h e 

Australian Psychology 

Accreditation Council 

(APAC), for example, a 

Bachelor of Psychology 

( H o n o u r s )  o r  a 

Postgraduate Diploma 

of Psychology; and 

 su f f i c ient  te r t ia ry 

studies in a secondary-

school curriculum area 

t o  m e e t  t h e 

prerequisites for that 

area (noting that a 

psychology major is a 

suitable prerequisite for 

s tudents  en te r ing 

Society and Culture 

teaching, with the 

addition of Geoscience 

in Year 1, Semester One 

of the program). 

The link to the Sydney 

program is: 

http://sydney.edu.au/

education_social_work/

future_students/

graduate_entry/mteach/

school_counselling.shtml 

As part of their MTeach 

(School Counselling) training, 

students undertake eight 

school counselling/school 

psychology units that I 

coordinate, in addition to full 

teacher training. I am the 

Program Director of the 

MTeach (School Counselling) 

course and I am happy to 

Susan Colmar 

Susan with the school counselling class of 2015 
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From the Tertiary Representative... 

respond to queries about the 

program; however, it is 

helpful if  prospective 

students and interested 

others have checked the 

website first. Students can 

also now apply for NSW DoE 

scholarships, if the person 

has received an offer for the 

MTeach (School Counselling/

School Psychology) program. 

For further information about 

scholarships, please contact 

Vicki Melitas on 9244 5424 

or check the website: 

https://

www.teach.nsw.edu.au/

enhanceyourcareer/

psychology-graduate-

scholarship 

Most students complete the 

program in 21 months (three

-and-a-half semesters) but a 

reduced-load mode is also 

available, with the program 

spread across three years 

(eleven terms) rather than 

two years (seven terms). 

Non-award applicants are 

also welcome and these are 

typically trained teachers 

who complete the school 

psychology elements, usually 

within a year of part-time 

study. Our full complement 

at the University of Sydney 

at present is forty-three 

students, all at various points 

in the program. The students 

are intelligent, motivated, 

enthus ias t ic ,  capab le , 

creative, and quite brilliant 

with technology. As you can 

see from the photos they 

also are simply gorgeous and 

a pleasure to work with! The 

graduates rea l is t ica l ly 

acknowledge that they have 

more to learn as they move 

into the profession and they 

are very keen to do so, with 

support from APACS being a 

key component in their 

ongoing professional learning 

and development. 

Susan Colmar 

Tertiary Representative 

School counselling grandaunts at their graduation ceremony at the University of Sydney 
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Briget O’Brien is an APACS NSW 

General Committee Member from 

the Central Coast. 

Ado lescen ts  su f fe r ing 

symptoms of depression are 

a relatively common referral 

to school counsellors. A 

common referral from 

teachers and parents is that 

the student has ‘depression’. 

It is then up to school 

counsellors to determine 

whether the student exhibits 

beliefs and behaviours 

similar to those of a person 

with depression, and to then 

refer on if necessary. 

Standard practices when 

working with these students 

post referral are to meet with 

them and build rapport, then 

to complete a checklist with 

them in order to determine 

levels of distress, which 

i n c l u d e s  e x a m i n i n g 

behaviours indicative of 

internalising or externalising 

problems. Brief cognitive 

behaviour or solution-

focused interventions can 

sometimes be provided to 

students prior to referral to 

outside services if considered 

appropriate. 

In order to further inform our 

practice when working with 

students with this relatively 

common presentation, this 

article looks at three main 

models which underpin much 

of psychological practice in 

the area of depression, and 

briefly touches on terms 

which are currently used to 

broaden our understanding 

of this many facetted area. 

One of the most widely 

accepted and used models of 

depression is Aaron Beck’s 

cognitive model. His research 

into depression in the 1970s 

led him to the constructivist 

view that we create our 

real ity and d isorders 

emanate from distorted 

thinking about our reality 

which maintains it. He 

originally focussed on 

depression, although he was 

able to extrapolate from this 

to conceptualise ways of 

working with people suffering 

anxiety, phobias and anger 

as well. There is a substantial 

body of empirical evidence to 

support Beck’s model and its 

use with over 16 meta-

analyses supporting its 

efficacy. In regard to 

depression, Beck found that 

depressed people experience 

devaluation of their self-

worth. They also feel dismal 

about the world and their 

future. These core, irrational 

believes are said to create a 

vulnerability to – or to 

predispose people to - 

depression. Working with 

students using this model 

involves working on what is 

maintaining the depression. 

It is suitable for short term 

therapy; hence, it is useful 

for counsellors in schools. 

A  s e cond  impo r t an t 

c o n c e p t u a l i s a t i o n  o f 

depress ion is  Mar t in 

Seligman’s Attribution Model. 

In this model, he asserts that 

it is the meaning we ascribe 

to events which determine 

ou r  vu l ne rab i l i t y  t o 

developing depression. Three 

areas which he sees as 

central are: a) whether the 

person interprets an event as 

stable versus unstable, b) 

whether the event is viewed 

as internal to a person 

versus external, and c) 

whether it is seen as a global 

or specific problem. People 

who interpret events as 

global, internal and stable 

are thought to have 

significant risk of developing 

depression. An example may 

Briget O’Brien 

Clinical issues: Models of depression 
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Clinical issues: Models of depression 

to be clear about their 

approaches with students, 

and if treating eclectically, to 

be knowledgeable about the 

models they draw upon and 

why they consider a chosen 

model most useful for their 

clients. 
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Briget O’Brien 

General Committee Member 

(Central Coast Area) 

figure out their depression 

and solve it, but this 

behaviour keeps them 

focussed on their problem 

thus maintaining their 

depression. His belief is that 

when we are depressed we 

see things as worse than 

they actually are. He believes 

this depression can be 

treated by encouraging 

people not to take their 

thinking seriously when 

depressed, to increase their 

exercise levels even though 

they may not feel like it, and 

to increase their overall 

activity levels. A good app 

which can be recommended 

for adolescents using this 

approach is the Reachout/

Worrytime app, which 

enables users to write down 

their thoughts and worries 

and postpone them to the 

following day. In doing so, 

this allows them to refocus 

and move away from 

problem thinking. 

There are several more 

models that may inform our 

practice when working with 

depressed adolescents, 

including the Biopsychosocial 

Model, Stress Generation 

Model and the current 

Diathesis-Stress Framework; 

h o w e v e r ,  i n - d e p t h 

exploration of these models 

is beyond the scope of this 

article. Perhaps they are for 

future elaboration. 

It is hoped that this article 

will encourage practitioners 

be a student who does not 

do well on a test. A person at 

low risk of developing 

depression may interpret this 

event as the consequence of 

her not being well or just 

having a bad day (external). 

She may believe that she 

could do better next time 

(unstable), and that she can 

do well in the subject if she 

worked at it (specific). By 

contrast, a person vulnerable 

to developing depression 

may interpret this failure 

quite differently. Such a 

person may think, ‘I’m no 

good at this subject 

(internal). He may then tell 

himself, ‘I am stupid 

(global)’, and ‘I never will be 

good at tests (stable).’ One 

way to assess students’ 

thinking styles in accordance 

with this model is the 

Adolescent Cognitive Style 

Questionnaire (ACSQ). The 

ACSQ is based on the 

Attribution Model and may be 

useful when working with 

students in this way. 

A third and lesser known 

model of depression is Gary 

Emery’s Depression as 

O v e r t h i n k i n g  a n d 

Underacting framework. It 

posits that people try to 

https://static.pexels.com/photos/48566/pexels-photo-48566.jpeg
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Michele Dupé, a longstanding 

APACS committee member and 

current general committee member 

from the Riverina area of NSW, 

shared her thoughts on the boons 

and banes of life as a DoE school 

counsellor/psychologist in rural and 

remote NSW. 

The issues faced in being in 

rural New South Wales 

impact on clients and school 

counsellors alike. 

Access to services continues 

to be a challenge for many 

clients. Travelling distances 

makes accessing regular 

appointments both time 

consuming and expensive. 

Apart from the distances 

involved, accessing specialist 

services continues to present 

difficulties as, generally there 

are fewer of them, thus 

making waiting times very 

l eng thy .  The  s choo l 

counselling service itself is 

affected in that the issue of 

Michele Dupé 

Life as a rural DoE school counsellor 

travel and distance may 

mean less flexible delivery of 

service than is desirable. 

Capacity to respond to need, 

emerging issues, and crises 

can be limited. Regular follow 

up can also be limited. 

Regular face-to-face peer 

consultation and supervision 

is a challenge in many rural 

areas, as is the supervision 

of school counsellors in 

training and those going 

through the registration 

process. Opportunities for 

networking and regular 

collegial support are less 

frequent in country areas. 

Accessing professional 

development can be a 

cha l lenge  fo r  schoo l 

counsellors working in rural 

areas as often travel and 

accommodation are needed, 

making attendance more 

logistically difficult as well as 

significantly more expensive. 

As schools have limited 

professional development 

budgets, this often means 

more limited access to such 

programs. 

Attracting new school 

counsellors and psychologists 

to regional and remote areas 

continues to be a major 

challenge for those charged 

with recruiting the increasing 

numbers of practitioners 

required to service schools. 

At present, the requirement 

to nominate three service 

areas as a condition of being 

accepted into the DoE’s 

school counsellor retraining 

program may present a 

barrier to some entering the 

program. There are currently 

numerous schools not 

receiving their allocated 

number of days because of a 

significant shortfall in school 

counsellor numbers. This has 

resulted in Senior Psychologists 

– Education maintaining 

caseloads as well as a 

https://static.pexels.com/photos/142882/pexels-photo-142882.jpeg
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Life as a rural DoE school counsellor 

training days, which have been 

offered at a markedly reduced 

rate to rural participants. In 

addition, we have been 

fortunate enough to have had 

face-to-face training in WISC-V, 

with future follow up training 

planned. Additionally, we are to 

have face-to-face training on 

supporting students from 

refugee backgrounds. Those of 

us who live relatively close to 

major centres (e.g. Melbourne, 

Sydney, Newcastle) are able to 

access professional learning 

opportunities there as well. 

It is important to acknowledge 

that, despite the challenges 

associated with working in rural 

areas, there are enormous 

benefits. I have spent all of my 

counselling years since 1988 in 

rural NSW. The quieter, less 

crowded, gentler pace of life 

has many positive physical and 

mental health benefits. A very 

significant advantage which 

may encourage younger people 

to take up the opportunity to 

work in regional New South 

Wales is housing affordability 

and the cost of living in 

general . Whilst I have 

mentioned travelling distances 

as an issue, I am aware that 

many of our city colleagues 

spend just as much time as we 

do travelling; at least we are 

usually moving and getting to 

see some very beautiful 

scenery instead of sitting in 

bumper-to-bumper traffic! 

Overall, it seems that whilst 

there are many challenges 

involved in being a rural/remote 

school counsellor, there are 

also many benefits. With many 

existing issues being addressed 

t h r o u g h  t e c h n o l o g i c a l 

advancement and human 

initiatives, I can’t recommend 

this lifestyle highly enough and 

I hope many future school 

counsellors will be able to 

experience the fruits of the 

rural  school  counsel l ing 

lifestyle. 

Michele Dupé 

General Committee Member 

significant increase in the 

number of student welfare 

teachers being employed to 

cover vacancies. The DoE’s 

most recent and widely 

publicised solution to this 

problem has been recruiting a 

new wave of staff under the 

title, ‘school psychologist.’ 

However, even with this influx 

of new recruits the escalating 

number of retirements in the 

school counselling service 

suggests this will still not be an 

adequate long-term solution. 

Fortunately, technology has 

enabled some of these long-

standing issues in rural service 

provision to be addressed. In 

p a r t i c u l a r ,  a c c e s s  t o 

professional development and 

supervision is now becoming 

easier.  

A significant increase in the 

number of webinars available 

has allowed many rural school 

c o u n s e l l o r s  t o  a c c e s s 

professional development with 

an ease they have never had 

before. This year, many of us 

have had training in the WISC-

V and BASC-3 assessment tools 

delivered through this method. 

We have also been able to use 

technology for much of our 

c o m m u n i c a t i o n  a n d 

administration making the need 

for personal contact for such 

matters unnecessary. 

Those of us in regional centres 

are often able to access 

professional development as 

more and more providers are 

visiting the larger population 

centres. To this end, many of 

us have been able to attend 

The Black Dog Institute’s 
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Positive Psychology and Positive 

Education: A review 

four young people in Australia 

aged between 15 to 19 

experience a mental illness and 

one in three experience 

moderate to high levels of 

p s y c h o l o g i c a l  d i s t r e s s 

(Australian Government Office 

for Youth, 2009), whole-school 

wellbeing approaches are 

essential and can incorporate 

elements of Positive Education 

to improve outcomes. 

There is a plethora of books, 

articles, websites and apps 

avai lable about Posi t ive 

Edu ca t i on  and  Pos i t i ve 

Psychology. Below, I provide a 

brief summary of some of the 

texts I am engaging with as part 

of the Professional Certificate in 

Positive Education I am 

undertaking through the 

University of Melbourne: 

Positive Psychology in a 

nutshell: The science of 

happiness, Ilona Boniwell (2012) 

This introductory text about 

Positive Psychology is very 

accessible, easy to read and 

succinct. It provides a concise 

but comprehensive introduction 

to Positive Psychology, being 

aimed at the general reader who 

is not necessarily a psychologist. 

Even those with existing 

k n o w l e d g e  o f  P o s i t i v e 

Psychology will still learn new 

things and refresh their 

knowledge. Although it is neither 

Positive Psychology can be 

defined as ‘the study of the 

conditions and processes that 

contribute to the flourishing or 

optimal functioning of people, 

groups and institutions’ (Gable 

& Haidt, 2005, p 104). Positive 

Education is considered to 

consist of Positive Psychology 

principles applied in an 

educational setting, while also 

using best teaching practices to 

encourage and support schools 

and individuals within their 

communities to flourish (Nourish 

et al., 2013, p 148). 

Schools are very much 

concerned with improving the 

wellbeing outcomes of their 

s t u d e n t s ,  s t a f f  a n d 

communities, with wellbeing 

considered to incorporate both 

‘feeling good’ and functioning 

well. Research has shown that 

P o s i t i v e  P s y c h o l o g y 

interventions in schools can 

significantly increase student 

wellbeing, relationships and 

academic performance (Waters, 

2011). Given that current 

estimates suggest that one in 

a self-help book nor a book 

aimed at practitioners, each 

chapter includes ‘tips and tools’ 

interspersed with practical, 

simple and helpful strategies 

that can be applied immediately. 

Boniwell presents a very 

balanced perspective on Positive 

P s y c h o l o g y ,  i n c l u d i n g 

acknowledgement  of  i t s 

strengths, weaknesses and 

controversies in the field. Each 

chapter also recommends 

further readings, should the 

reader wish to pursue their 

interests further. There is also 

an extensive reference list and a 

very helpful summary of useful 

internet resources. Overall, this 

accessible text has something to 

offer readers from a range of 

backgrounds and with varying 

interest areas. 

Personal well-being lessons for 

secondary schools: Positive 

Psychology in action for 11 to 14 

year olds, Ilona Boniwell & Lucy 

Ryan (2012) 

This book is aimed at 

practitioners and teachers 

working with 11 to 14 year olds, 

and offers a highly practical 

educational resource for running 

personal wellbeing lessons in a 

school setting. The six core 

concepts within the book are 

positive self, positive body, 

positive emotions, positive 

mindsets, positive direction and 

positive relationships. The book 

is evidence based, backed up by 

scientific research from the field 

of Positive Psychology, and 

written by a leading UK 

psychologist and founder of the 

Masters of Science in Applied 

Positive Psychology at the 

University of East London. There 

is also a companion website that 

Kathryn Ferguson 
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Positive Psychology and Positive 

Education: A review 

has additional materials that can 

be downloaded for each lesson. 

The layout of the book is very 

user friendly with a practical 

format, with each lesson 

containing a suggested lesson 

plan including timings, the main 

body of the lesson, suggested 

homework with appropriate 

academic references and 

resources. This book is highly 

practical and could be adapted 

to meet the specific needs and 

context of individual schools 

within their own wellbeing 

frameworks. I would value 

feedback from anyone who has 

used this resource in their 

school setting. 

Lea Waters (2011) is a 

Professor at the Melbourne 

Graduate School of Education 

and brings an Australian 

pe rspec t i ve  to  Pos i t i ve 

Education. This paper reviews 

school–based interventions that 

have been designed to foster 

student wellbeing and academic 

performance by following a 

Positive Psychology approach 

that seeks to cultivate positive 

emotions, resilience and positive 

character strengths. The author 

gives an accessible summary of 

the current level of mental 

distress in young people in 

Australia and looks at the need 

for, and importance of, a focus 

on wellbeing in Australian 

schools. The statistics reported 

regarding levels of mental 

illness in Australian young 

people are certainly alarming 

and strongly build the case for a 

greater systematic emphasis on 

teaching and embedding 

practices that improve wellbeing 

in schools, including the use of 

Positive Education principles and 

approaches. 

Waters provides a succinct 

overview of Positive Psychology 

and Positive Education before 

presenting a balanced review of 

school-based Positive Education 

interventions. In order to be 

included in her review, the 

interventions needed to focus on 

increasing positive emotions, 

rather than just decreasing 

negative emotions, had to be 

implemented in a school setting 

and had to be evaluated using 

valid and reliable research 

designs and measures. The 12 

interventions reviewed focused 

on gratitude, hope, serenity, 

resi l i ence and character 

strengths. Waters indicated that 

the results were significant, 

robust and promising and that, 

overall, Positive Psychology 

interventions are significantly 

related to increased student 

wel lbeing and academic 

performance. Waters also 

suggests that a school-wide 

Positive Education framework is 

required to ensure that schools 

move beyond the use of specific 

programs conducted within 

selected classrooms, to adopting 

a whole-school approach that 

becomes the ‘way of life’ at the 

school. This paper inspires and 

challenges educators to think 

using a whole-school approach 

to wellbeing and emphasises 

tha t  Pos i t i ve  Educat i on 

in terven t ions  p rov i de  a 

scientifically validated approach 

to develop successful learners 

who are confident individuals 

and responsible citizens.  

Kathryn Ferguson 

General Committee Member 

(ACT Liaison) 
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Cross-cultural counselling: 

Considerations for school counsellors 

In this globalised age, with 

trends of increasing migration, 

Australia is becoming a more 

multicultural nation with every 

passing year. For example, in 

2011, 28.3% of NSW residents 

were born overseas (ABS, 

2016a), and 48.1% of people in 

NSW had at least one, or both 

parents born overseas (ABS, 

2016b). The number of 

overseas born residents is even 

higher in major metropolitan 

areas, with half of all overseas 

born residents living in either 

Sydney or Melbourne (ABS, 

2016c). Fortunately, as school 

counsellors/psychologists, we 

are ideally placed to overcome 

cross-cultural barriers between 

schools and families from 

diverse cultural backgrounds 

(Goh, Herting, Koch McDonald, 

Brissett & Yoon, 2007). 

Cross-cultural counselling is 

important for several reasons. 

Firstly, culture affects how 

mental illness is expressed and 

this in turn affects the validity of 

mental health assessments and 

the efficacy of interventions for 

people from different cultural 

backgrounds (Sue & Sue, 2013). 

Also, students from different 

cultural backgrounds may have 

specific counselling needs. For 

example, students from ethnic 

minority backgrounds are less 

likely to use mental health 

services and are more likely to 

drop out of therapy (Cheung & 

Snowden, 1990; Worthington, 

Soth-McNett & Moreno, 2007). 

Students from certain cultural 

backgrounds may also avoid 

seeking help due to cultural 

stigmas around mental health 

issues (Jones, 2014). Therefore, 

school counsellors/psychologists 

need to be aware of how culture 

influences counselling, in order 

to respond to our students’ 

individual needs in a culturally 

sensitive manner. 

What does cross-cultural 
counselling look like? 
Cross-cultural counselling means 

having an awareness of, and 

respect for, cultural differences. 

This allows practitioners to 

provide counsel l ing that 

effectively responds to these 

cultural differences. According to 

Arredondo et al.’s (1996) model 

of multicultural counselling, 

school counsellors/psychologists 

should be aware of their 

students’ diverse cultural 

backgrounds, as well as their 

own cultural background as a 

practitioner, and how these two 

iden t i t i es  i n f luence the 

therapeutic process (Arredondo 

et al., 1996). The final 

dimension of Arredondo et al.’s 

(1996) multicultural counselling 

m o d e l  r e l a t e s  t o  t h e 

practitioner’s use of culturally 

app rop r i a t e  i n t e rven t i on 

strategies for people from 

different cultural backgrounds. 

This may involve understanding 

the limitations of certain 

interventions for different 

cultural groups and developing 

appropriate strategies to meet 

their particular cultural needs 

(Arredondo et al., 1996). 

Research by Worthington et al. 

(2007) suggests that this 

multicultural counselling model 

can be an effective tool to 

increase cultural sensitivity, 

which can lead to improved 

client experiences, outcomes 

and reduced drop-out rates. For 

further research on these three 

dimensions: awareness of client 

cu l t u re ,  the rap i s t  se l f -

awareness, and culturally 

app rop r i a t e  i n t e rven t i on 

Cross-cultural 

counselling means 

having an 

awareness of, and 

respect for, 

cultural 

differences 



 

25 

Cross-cultural counselling: 

Considerations for school counsellors 

strategies, see Sue, Arredondo 

& McDavis (1992) or Collins & 

Arthur (2010). 

There are a vast number of 

different cultures that a school 

counsellor/psychologist may 

encounter, and unfortunately 

there is not scope in this article 

to describe culturally sensitive 

practices for each. Instead, here 

are a few practical strategies 

that can be universally applied 

to support students from 

diverse cultural backgrounds: 

The first of these involves small 

group work or buddy systems 

(Goh et al., 2007). These 

groups can be homogenous 

(only students from one cultural 

background) or heterogenous 

(with both ethnic minority and 

dominant-culture students). 

These groups or buddy systems 

can help to de-stigmatise help-

seeking for mental health issues 

and can also encourage cross-

cultural understanding between 

students of different cultural 

backgrounds. Additionally, small 

groups can provide students 

from non-English speaking 

backgrounds  wi th  more 

opportunities to improve their 

linguistic abilities. Finally, small 

groups can help to build 

protective networks around 

students from diverse cultural 

backgrounds by providing them 

with more emotional and social 

supports at school. 

Another way that school 

counsellors can improve their 

cross-cul tural  counsel l ing 

competency is by working with 

teachers and parents to create 

supportive and inclusive 

environments for students from 

diverse cultural backgrounds. 

For example, school counsellors/

psychologists can develop 

workshops that train teachers to 

develop classroom lessons on 

d i v e r s i t y .  A l t e rna t i v e l y , 

practitioners can implement 

workshops to educate school 

staff on the effects of culture-

shock and acculturation stress 

for students who move to 

Australia. It may be useful for 

teachers to understand that 

students who migrate from 

overseas are at risk of 

experiencing stressors, such as 

reduced social  supports, 

financial insecurity, higher risk 

of experiencing trauma, 

difficulty navigating new 

educational  systems and 

difficulty adapting to new social 

customs (Goh et al., 2007). 

S tudents  f rom minor i ty 

backgrounds are also at risk of 

acculturation stress, as they 

have to balance their level of 

identification with their original 

cultural heritage and the degree 

to which they adopt values of 

the dominant culture (Berry, 

2005). It may be useful for 

teachers to know that 

acculturation stress amongst 

ethnic minority students can 

lead to a variety of issues 

including behavioural problems, 

lower sense of self-esteem, 

increased levels of anxiety and 

m e n t a l  h e a l t h  i s s u e s 

(Sonderegger, Barrett & Creed, 

2004). Acculturation is most 

stressful for those individuals 

who either resist cultural change 

or who completely reject their 

original culture (Berry, 2005). 

Goh et al. (2007) suggest that 

school counsellors/psychologists 

present workshops on cultural 

differences or culture-shock in 

combination with cultural 

appreciation, awareness and 

diversity weeks in schools. 

These multicultural awareness 

events empower students to 

teach others about their culture. 

This in turn inspires students 

f r o m  d i v e r s e  c u l t u r a l 

backgrounds to have pride in 

their heritage (Goh et al., 

2007), thus reducing their risk 

of acculturation stress (Berry, 

2005). Additionally, these 

events are an opportunity for 

school counsellors/psychologists 

to learn more about the cultures 

of their students, which 

increases their ability to provide 

culturally sensitive counselling 

(Arredondo et al., 1996). Finally, 

s choo l  c oun se l l o r s  c an 

demonstrate their cross-cultural 

skills by collaborating with 

school administrators to help 

organise multicultural events 

and encouraging parents and 
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c o m m u n i t y  l e a d e r s  t o 

participate as well (Goh et al, 

2007). 

Final Considerations 
I n  c o n c l u s i o n ,  s c h o o l 

counsellors/psychologists must 

work with students from a 

diverse range of cultural 

backgrounds, all of whom have 

unique counselling needs. 

Therefore, it is our duty, as 

practitioners in schools, to 

recognise where our knowledge 

about our students’ cultural 

backgrounds is lacking and to 

educate ourselves on effective, 

c u l t u r a l l y  a p p r o p r i a t e 

therapeutic interventions. This 

article aimed to provide some 

useful starting points for anyone 

wanting to develop their cross-

cultural counselling skills. 

Ultimately, however, becoming 

a culturally sensitive therapist is 

an ongoing, reflective process 

that requires us to learn from, 

and collaborate with, our 

culturally diverse students 

(Geldard, Geldard & Yin Foo, 

2016). 

Laura Hayman 

Outgoing Student Representative 

*Adapted from a presentation 

on Cross-Cultural Counselling by 

Angela King and Laura Hayman, 

s u b m i t t e d  f o r  c o u r s e 

requirements from the Masters 

of Teaching (School Counselling) 

at the University of Sydney 
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The Refugee Student Support Team 

 

Kim De Deckker is an APACS NSW 

General Committee Member from 

the Western Sydney area. She has 

worked for many years as a DoE 

school counsellor and now holds the 

specialist position of Refugee 

Student Counsellor. This role sees 

Kim provide specialist advice and 

guidance to other DoE school 

counsellors/psychologists on 

assisting students from refugee 

backgrounds. 

The Refugee Student Support 

Team is a Department of 

Education, state-wide team 

of eight specialist School 

C o u n s e l l o r s / S c h o o l 

Psychologists, formed in 

2016 to provide advice and 

comprehensive support to 

schools who have students of 

refugee background.  The 

team works alongside school 

counsellors/psychologists and 

Sen i o r  P s ycho lo g i s t s , 

Education to assess needs 

and develop effective, 

evidence-based interventions 

and strategies for students 

and families of refugee 

background.  The team can 

a l s o  de l i ve r / f a c i l i t a t e 

professional learning to 

f u r t h e r  d e ve l o p  t h e 

knowledge and skills of 

school staff, collaborate with 

local services, agencies and 

Networked Specialist Centres 

and  p rov i de  adv i c e /

consultation around issues 

pertaining to the needs of 

students of refugee or 

asylum seeker backgrounds. 

Kim De Deckker 

General Committee Member 

(Western Sydney Area) 

Contact the Refugee Support Team by phone on 1300 579 060 or by emailing 
them at refugeesupportteam@det.nsw.edu.au 

Kim De Deckker 



 

28 

From trauma to healing 

At the AGCA (now APACS) 

National Conference in 

Sydney in 1995 Judy 

Atkinson introduced Dwayne, 

a young Aboriginal man. 

Dwayne  had  a l ready 

experienced trauma. His 

genogram showed four 

genera t ions .  A l l  had 

expe r i enced  d i f f e r en t 

traumas. 

I had experienced some of 

the consequences of my 

father’s war service but, with 

that exception, traumas of 

child sexual assault, rape, 

suicide and murder were not 

part of each generation of my 

family history as they were 

for Dwayne.  

Seventeen years later, two 

main lessons of the cultural 

competence workshops 

presented by the Australian 

Indigenous Psychologists 

Association were:  

You demonstrate respect for 

Aboriginal wisdom and land 

b y  w e l c o m e  t o  o r 

acknowledgement of country; 

Whenever you counsel 

Aboriginal clients assume 

there is trauma in the 

background and you won’t 

often be wrong. 

Judy Atkinson’s Trauma 

Trails, Recreating Song Lines: 

The transgenerational effects 

of trauma in Indigenous 

Australia does more than 

explore trauma. It explores 

how healing occurs through 

respectful listening that 

gathers the bigger story. 

Telling the story, often for 

the first time, the story teller 

takes charge of the trauma, 

can see herself/himself as a 

survivor and envision a new, 

hopeful story. 

Judy comes from Jiman and 

Bandjalung stock with Celtic 

– German heritage also. She 

is Professor of Indigenous 

Austra l ian Studies at 

Southern Cross University. In 

1989 she worked on the 

National Domestic Violence 

Awareness and Education 

P r o g r a m  a n d  h e r 

investigation of violence 

pushed her to seek solutions. 

Counsellors know ‘easier said 

than done’ when that search 

occurs in the teeth of a crisis 

and while the very issue 

drains every emotional 

resource. Her work on 

trauma is the sort of work 

given priority, along with 

cultural competence, in a 

recent Suicide Prevention 

Report . 

The book begins with several 

useful definitions, dadirri 

being one. Briefly it is ‘inner 

deep listening and quiet still 

awareness’ (p. ix) and 

helping professionals may be 

gladdened that this is central 

to the healing process 

A t k i n s o n  p r e s c r i b e s . 

‘Aboriginal’, ‘family’ and 

‘violence’ are among other 

definitions. 

Dreams Atkinson ‘receives’ 

are central in both the 

prologue and epilogue of the 

book forewarning readers 

that healing is more holistic 

than clinical. 

The book resulted from 

Atkinson’s research around 

violence and healing in 

Central Queensland (largest 

t o w n  R o c k h a m p t o n ) 

conducted 1993-1998. Like 

assessments that merely 

describe the problem in finer 

detail, plenty of research 

carefully assembles statistics 

without suggesting any 

remedy. This adds to abuse, 

so Atkinson is at pains to 

avoid ‘misuse of power ... 

between the researcher and 

the researched’ (page 14) by 

ensuring safety for all 

involved. She does this by: 

proceeding only by invitation, 

acknowledging that group 

member’s stories are their 

intellectual property, and by 

following the needs of the 

Ron Balderston 
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members of the group rather 

than a path she has 

previously determined as 

researcher. 

Context is given to the 

reader so they can begin to 

understand stories of 

trauma. Colliding cultures, 

Abor ig ina l  wo r l dv iew, 

including relationship to land 

and one another, and the 

part that ceremony plays 

m a i n t a i n i n g  t h o s e 

relationships, are all covered.  

Atkinson does not take a 

dewy-eyed, ‘noble savage’ 

view of Aboriginal society 

prior to Captain Cook. She 

does assert, however, the 

advanced way the natural 

conflicts between the rights 

of the group over the rights 

of the individual were 

mediated through both law 

and lore, and often used 

ceremony. 

Aggression is specifically 

explored. Physical, structural 

(resulting from government 

policy) and psychological 

violence are each detailed. In 

eve ry  case  A tk inson 

describes or explains the 

implications. For example, 

individuals, may ‘withdraw 

into themselves, feel numb, 

afraid, vulnerable and very 

alone’ (page 53) whereas 

t r a u m a  e x p e r i e n c e d 

collectively can lead to 

‘anxiety, rage, depression, 

subjective feelings of 

helplessness in the face of 

conditions over which ... they 

had no control, ... retreat 

into dependency, ... and a 

numbness of spirit’ (page 

55). 

At the heart of the book are 

transcripts from group 

members in the series of 

workshops conducted in safe 

spaces where we readers 

‘listen’ to the stories of 

individuals and see, with the 

group members, how those 

stories illustrate the collective 

experience and are in fact the 

story of the collective. We 

learn that in the first 

workshop, ‘Lifting the 

B lanke ts ’  pa r t i c ipan ts 

uncovered the hurts they 

experienced. We are also told 

a group has been in ‘this 

cycle of action-reflection-

a c t i o n  f o r  m a n y 

months’ (page 98). Then we 

hear almost 50 pages of five 

people in the session. ‘What 

do you remember about your 

childhood?’ is the starting 

point. Lorna’s second 

response gives a flavour of 

how directly the reader is 

involved:  

‘That feeling, of not being 

good enough, that’s the 

feeling I took into my 

drinking times. Now when I 

think back to those times I 

believe the feeling came from 

being black and never having 

enough of anything. We 

managed in the family. But I 

remember my mum forever 

worrying about things. Where 

we were going to get the 

next tin of milk, the next 

packet of Weeties, and it was 

just there all the time. And 

just not being as good as the 

white people. ...’ (page 99). 

By enabling group members 

to reflect on their feelings 

and voice what has been 

unspoken, sense begins to be 

made of what was senseless. 

Questions that uncover their 

hurt encompass ‘What was it 

like for you growing up as a 

young man or woman?’, 

‘Have you ever hurt 

yourself?’ ‘Have you ever 

experienced a form of 

violence as an adult?’, ‘Have 

you ever behaved violently 

towards another person or 

thing?’ ‘Can you talk about 

feelings?’. Atkinson paints a 

comprehensive picture of 

what was covered but the 

process followed to get the 

information is not as clear. I 

wonder whether it is there 

but obscured by the detail of 

what is at times, emotionally 

overwhelming content. 

Analysis of the material 

reveals that experiences of 

violence as children or 

adolescents or adults are 

linked in a cycle that can 

compound trauma and 

revictimize. Distinguishing 

the experiences, associated 

thoughts and feelings, and 

the behaviours that follow the 

e x p e r i e n c e s  e q u i p s 

participants with tools to 

d is ce rn  how  presen t 

behaviours may relate to 

unresolved experiences from 

the past. 
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Childhood experience of 

violence was common to all 

par t ic ipants .  A tk inson 

persuasively couples this to 

later victim, perpetrator or 

survivor roles in the family 

and the community, then 

explores how many use 

alcohol or other drugs to try 

to cope, or mask, the impact 

of trauma. Self-harm and 

suicide attempts are other 

ways that participants call for 

help or express their loss of 

will to live but more nuanced 

understanding is conveyed 

b y  e x p l o r i n g  w a y s 

participants were oppressed 

and labelled and their 

identities fragmented. 

A six-generation genogram 

(composed  f rom the 

genograms owned by two of 

t he  pa r t i c i pan t s )  o f 

increasingly complex trauma 

events trumps Dwayne’s and 

alongside each generation 

the policies that were current 

for that generation are listed. 

In this way Atkinson 

graphically illustrates the 

transmission of trauma from 

one generation to the next 

a n d  a c r o s s  s e v e r a l 

generations, as well as 

illustrating the interaction of 

policy (such as child 

removals) with events in the 

lives of individuals (like 

sexual assault and attempted 

s u i c i d e ) .  A l t e r n a t i v e 

interpretations may be 

available however Atkinson’s 

interpretation is coherent and 

elegant and makes sense of 

the  par t ic ipant ’ s  l i fe 

experiences. 

Jackie and Mary, two of the 

participants, reflect on what 

healing is and how you get it:  

‘I don’t think most Murri 

people have any idea about 

healing. A lot of people I 

know think healing is just 

going to the doctor and 

getting fixed up – getting 

some pills or something like 

that. Getting somebody else 

to do something for them. 

Faith healers – religion stuff 

like that. That’s what I 

thought too. 

Healing is a really confusing 

word. All my life I thought 

that you went to a doctor or a 

psychologist or a psychiatrist 

when you felt unwell and he’d 

fix you … I can see now that 

i s  a n  u n r e a s o n a b l e 

expectation. But it’s the 

ex p e c t a t i o n  o f  m o s t 

people.’ (page 190 emphasis 

Atkinson’s) 

Burying trauma can deny a 

person a stable sense of 

security - emphasising again 

how important is an 

e nv i r onmen t  t h a t  i s 

physically, culturally and 

spiritually safe; and further, 

that environment rebuilds 

family and community 

support. 

Reflective discussion was an 

exceptionally powerful tool in 

these workshops. Group 

members reflected alone, did 

family history, mapped their 

stories, read psychology and 

sociology and by discussing 

their discoveries together 

they made sense of the who 

and what of their lives. They 

recorded what they were 

learning in paintings, poems, 

s o n g s  a n d  t h e s e 

strengthened cultural and 

spiritual identity as well as 

integrating their healing. 

Clearly this took more than 

an hour per week however 

we must speculate on the 

specifics. 

Although the book treats 

individuals who experience 

trauma holistically, the book 

closes with another dream 

which some readers will 

apprec iate. Essent ia l ly 

Atkinson’s advice is: 

 Establish safety for the 

trauma stories to be 

told. 

 Reconstruct the trauma 

story. 

 Restore the connections 

between survivors and 

their communities. 

Her secondary advice is:  

 Emphasise identification 

of trauma symptoms. 

 U s e  m e t h o d s  o f 

expression such as 

story, drawing, writing, 

dancing, drama, art, 

music and reflective 

discussion; based on 

Aboriginal cultural tools 

for healing. 

Professionals who work with 

traumatised children and 
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adults must strengthen their 

knowledge about child 

development in relationship 

to adult functioning, trauma 

and grief theory, and develop 

their listening skills so 

healing action can occur. 

Ask the participants: 

 What personal and 

social experiences assist 

change? 

 What is healing and how 

do people heal? 

 What cultural tools 

promote healing and 

change? 

Ask these questions in the 

context of considering: 

 Aboriginal world view 

and cu l tura l  and 

sp ir i tua l  ways of 

relating. 

 Western world view and 

colonising impacts. 

 Experiences of layered 

generational trauma. 

Exploring the questions: 

 Who am I/are we? 

 What is my / our 

purpose? 

Do all this in a circle to show 

that everyone and each story 

is relevant to the whole 

community and is part of 

making sense of the 

fragmentation and perceived 

senselessness of community. 

Together develop common 

goals. 

A book that was developed in 

response to genocide in 

Africa provides a comparison 

trauma treatment. It is: 

Healing the Wounds of 

Trauma; and will be of 

interest to Christian helping 

professionals or those in 

church schools.  

In brief outline this book 

recommends the following: 

 Identify the behaviours 

before, during and after 

the ‘event’. 

 Propose reasons for 

those behaviours. 

 Examine the reactions of 

a d u l t s  t o  t h o s e 

behaviours and evaluate 

the helpfulness of those 

reactions. 

 Describe the emotions 

that such children may 

feel. 

 D e s c r i b e  t h e 

physiological responses 

they may exhibit. 

 Help children reunite 

families if possible, and 

re-establish routines. 

 Listen to children’s pain. 

 Tell children the truth 

about the situation – 

s i m p l y  a n d  a g e 

appropriately. 

 Have family devotions 

daily – an opportunity to 

talk together: what they 

saw, felt and need. 

This book’s recommendations 

are delivered in lessons that 

include scenarios, small 

group discussion, and 

relevant teaching. 

However, Atkinson’s book 

grants insight into Aboriginal 

culture, spirituality and a 

sensitive way to treat 

trauma.   For Australians in 

the helping professions it is a 

valuable resource that is 

worth your study. 

Ron Balderston 

General Committee Member 

(Western NSW Area) 
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The Healthy Mind Platter was 

created by Dr Daniel J. 

Siegel, Executive Director of 

the Mindsight Institute and 

Clinical Professor at the UCLA 

School of Medicine, in 

collaboration with Dr David 

Rock, Executive Director of 

t h e  N e u r o L e a d e r s h i p 

Institute. It is based on the 

idea that a daily diet of 

mental and physical activities 

promote optimal brain 

functioning and promote a 

sense of wellbeing. Poor 

mental health, on the other 

hand, results in loss of 

productivity, a greater 

number of sick days, burnout 

and stress. 

Siegal and Rock suggest 

seven daily mental activities 

that are essential for healthy 

brain functioning. ‘Brain 

hygiene’, they say, is just as 

important as dental hygiene. 

The brain needs ‘daily 

brushing’ in order for it to 

remain healthy. Dozens of 

nutritious diets and eating 

plans have been designed to 

help 21st century citizens 

achieve active, healthy 

bodies but few specific 

dietary plans have been 

developed for achieving 

healthy minds. 

The seven essential mental 

activities presented in The 

Healthy Mind Platter are 

designed to feed the growth 

of neural connections in our 

brains and to help us balance 

our internal and external 

worlds amid the fast pace of 

modern working life. Siegel 

and colleagues (2012) 

propose that a healthy mind 

is the product of a process of 

integration that comes from 

st rengthen ing interna l 

connections between the 

mind and the body, but also 

external connections between 

the individual and people 

around her/him. Self-care is 

a matter of neurobiology and 

a matter for action. Dickson 

(2015) notes that ‘we can’t 

think our way into looking 

after ourselves, self-care 

must to be about actions’. 

Most adults have already 

developed their preferred 

coping strategies for handling 

life’s stressors. The Healthy 

Mind Platter aims to expand 

that range of self-care 

strategies. The Healthy Mind 

Platter was designed to raise 

awareness of how we can 

nourish our mental wellbeing 

each day. Siegal and 

colleagues (2012) describe it 

as ‘a framework for 

understanding the ideal diet 

for our brain’. The seven 

mental activities contribute to 

mental health individually, 

and also in combination with 

each other. They are not 

mutually exclusive. They are 

also not prescriptive in that 

there is plenty of scope for 

choice and creativity. 

So what is needed to 

promote good brain health?  

According to The Healthy 

Mind P la t te r  (http://

w w w . d r d a n s i e g e l . c o m /

r e s o u r c e s /

h e a l t h y _ m i n d _ p l a t t e r /

#activities), the following are 

essential: 

1. Sleep time 
Sleep is important for 

consolidating memories and 

learning and for processing 

the emotions and events of 

the day. It gives the brain 

time to rest and helps to 

restore mental and physical 

energy. 

2. Play time 
Play is a time for enjoying 

new experiences, having fun 

and experimenting with life. 

‘Feel-good chemicals’ are 

released into the brain during 

playful activity. Play has been 

found to have important 

social benefits and promote 

connections between people. 

Through play, we can work 

through problems to find 

solutions. 

A smorgasbord of daily activities can 

feed a healthy mind 

Cathy Kline 
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3. Down time 
During down time, we 

deliberately disconnect our 

mind from work and let it 

wander. We ‘veg out’ and 

relax in an unfocused way in 

order to let the brain 

recharge. When the mind is 

less busy, moments of 

insight can occur. The brain’s 

creative processes can 

operate more freely during 

down time. 

4. Time in 
Time in is about internal 

reflection. Spending time 

focusing on sensations, 

images,  fee l ings and 

thoughts in a process of 

intentional self-inquiry and 

self-regulation can have 

positive effects on wellbeing. 

Meditation and reflection can 

be used to calm and control 

physiological, emotional, 

social and cognitive states. 

5. Connecting time 
Human beings are driven to 

connect and socialise with 

other human beings. Many 

self-care activities can not be 

performed alone. When we 

take time to connect with 

people, neural pathways are 

activated and developed. 

There is plenty of evidence 

that loneliness leads to 

poorer mental and physical 

health outcomes. Spending 

time with others promotes 

feelings of connectedness 

and be long ing,  wh i le 

spending time in nature 

enhances connectedness and 

care for the environment.  

6. Physical time 
Exercise is well documented 

in the self-care literature as 

essential for maintaining 

body and brain health. It 

i m p r o v e s  c o g n i t i v e 

functioning and enhances 

learning and memory. It 

contr ibutes to better 

coordination and balance, 

both physically and mentally. 

7. Focus time 
Being able to give focused 

attention to a task without 

distraction is essential for 

competency and productivity 

in the workplace. When we 

are able to focus closely on 

tasks, deep connections in 

the brain are strengthened. 

Siegal and his colleagues do 

not suggest that each activity 

must be performed every 

day. Further research is 

needed as to the quality and 

quantity of each ‘activity 

time’ necessary to optimise 

one’s mental health. A 

starting point would be just 

to note how much of each 

day is spent engaged in one’s 

usual activities and then to 

s e e  w h i c h  e s s en t i a l 

ingredients are missing. 

Cathy Kline 

General Committee Member 

(South Western Sydney Area) 
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Statement of receipts and payments 

for the period 

1 July 2015 to 30 June 2016 

2014-2015  2015-2016 

CBA BUSINESS TRANSACTION ACCOUNT 

 REVENUE  

$18,708.90  Subscriptions Received $19,491.63  

$11,299.39  Conference /Workshop Fees $3,099.89  

$3,451.56  Professional Teachers' Council $2,900.00  

$1,209.75  Interest $1,440.54  

$264.00  GST Received $2,973.00  

 $34,933.60 TOTAL REVENUE  $29,905.06 

     

 LESS EXPENDITURE  

$120.00  Bank Fees $120.00  

$899.93  C'tee Meeting Expenses, Catering $800.00  

$0.00  C'tee Travel $334.64  

  Conference / Workshop   

$720.00  Room Hire/Teleconferencing $1,723.85  

$5,017.34  Catering $2,113.62  

$2,867.00  Speakers Fees $650.00  

$500.00  Entertainment $0.00  

$0.00  Accommodation, Travel $0.00  

$672.00  GST 2015/2016 $1,004.00  

$4,461.60  Newsletter $5,020.62  

$2,464.52  Postage Printing Stationery $814.95  

$400.00  Secretarial $794.32  

$6,309.40  Computer, IT & Website $742.50  

$0.00  

M'ship Fees National APACS Ltd 

$25,725.00  

$3,300.00  M'ship Fees PTC $3,300.00  

$158.64  Gift $0.00  

$0.00  APACS Dinner Expenses $0.00  

$151.24  Grants & Sponsorship - Representing APACS $213.50  

$55.96  Sundries-Survey Subscription; Logo $0.00  

 $28,097.63 

TOTAL EXPENDITURE 

 $43,357.00 

 $6,835.97 
ANNUAL SURPLUS / DEFICIT 

 -$13,451.94 
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Statement of receipts and payments 

for the period 

1 July 2015 to 30 June 2016 

CBA BUSINESS TRANSACTION ACCOUNT 

 $12,373 Balance of Bank Beginning of Year in CBA Trans Acct  $18,000 

$0  Transfer from Savers Acct $6,620  

$33,724  Add non-interest Revenue $28,465  

$28,098  Less Expenditure $43,357  

$17,999  Balance as per bank statement $9,727  

$534  Plus unpresented cheques $257  

 $18,534 Actual CBA Bank Balance at 30/6/2014  $9,984 

     

CBA BUSINESS SAVERS ACCOUNT 

 $35,856 Opening Balance 1/7/15  $35,856 

$0  Plus Transfer from Term Deposit $0  

$0  Plus receipts interest $430  

$0  Less Transfer to CBA $6,620  

 $35,856 Closing balance in CBA Savers Account at year end  $29,666 

     

NAB TERM DEPOSIT ACCOUNT 

  Opening Balance 1/7/15  $37,321 

 $36,112 Opening Balance 1/7/14   

  Plus Interest on Term Deposit 4.3.16 $1,010  

$1,210  Plus Interest on Term Deposit 4.3.15   

 $37,321 Closing Balance in NAB Term Deposit Account at year end  $38,332 

     

YEAR END TOTAL CASH AT BANK 

 $73,177   $67,998 
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Your APACS National Committee 

COMMITTEE POSITION COMMITTEE MEMBER EMAIL 
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Journal Editor Marilyn Campbell m.campbell@apacs.org.au 

Applied Practices Editor Susan Colmar s.colmar@apacs.org.au 

Newsletter Editor Andrew Stephens a.stephens@apacs.org.au 

Student Representative Camilla Acosta c.acosta@apacs.org.au 

The APACS National AGM was held on October 17 this year. The following committee 

members were elected and will serve the APACS National committee throughout 

2016 and 2017: 
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